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“Every Child Matters and Every Child Matters Equally”
UNESCO 2017
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“Maintained schools in Wales have a key role to play in identifying ALN and in delivering ALP to support learners with ALN. They are directly responsible for identifying and meeting the needs of the majority of their pupils who have ALN.”
ALN Code (2021)


Definition of ALN


	Definition of additional learning needs (ALN)

Additional Learning Needs

(1) A person has additional learning needs if he or she has a learning difficulty or disability (whether the learning difficulty or disability arises from a medical condition or otherwise) which calls for additional learning provision.

(2) A child of compulsory school age or person over that age has a learning difficulty or disability if he or she—

(a) has a significantly greater difficulty in learning than the majority of others of the same age, or
(b) has a disability for the purposes of the Equality Act 2010 (c. 15) which prevents or hinders him or her from making use of facilities for education or training of a kind generally provided for others of the same age in mainstream maintained schools or mainstream institutions in the further education sector.

(3) A child under compulsory school age has a learning difficulty or disability if he or she is or would be if no additional learning provision were made, likely to be within subsection (2) when of compulsory school age.

(4)  A person does not have a learning difficulty or disability solely because the language (or form of language) in which he or she is or will be taught is different from a language (or form of language) which is or has been used at home.


Definition of additional learning provision (ALP)
Additional Learning Provision
 (1) “Additional learning provision” for a person aged three or over means
educational or training provision that is additional to, or different from, that made generally for others of the same age in—
(a) mainstream maintained schools in Wales,
(b) mainstream institutions in the further education sector in Wales, 
(c) places in Wales at which nursery education is provided.
(2) “Additional learning provision” for a child aged under three means educational provision of any kind.
(3) “nursery education” means education suitable for a child who has attained the age of three but is under compulsory school age.
















Aims

Pontnewydd Primary and Nursery School prides itself on being a fully inclusive community for pupils of all abilities, challenges, race, gender, and social origin. A criterion of the school’s success will be its ability to meet a wide and varied range of learning needs. The school also recognises that many pupils throughout their full time education will experience a time when they need targeted support from time to time, a few pupils will require provision which is ‘additional to’ or ‘different from’ the education provision made generally for pupils. 

Pontnewydd Primary and Nursery School is committed to promoting high standards of appropriate achievements and progress for all pupils with additional learning needs:
· Pupils with identified additional needs and challenges will be enabled to have full access to their entitlement to a broad, balanced, and relevant curriculum. The school will ensure that access to the curriculum includes physical, visual, auditory, emotional, behavioural social, cognitive, literacy and numeracy access, and how to achieve well and make a valued contribution.
· To provide provision through universal, targeted and specialist support and intervention to overcome barriers to learning for all.
· To meet the needs of all pupils with Additional Learning Needs requiring Additional Learning Provision at the school and with the support of the LA and outside agencies in line with Torfaen’s funding model.
· To take a person-centred approach to ensure the wishes, views and opinions of the pupil are captured and considered.  Parental engagement forms a critical aspect of the process.
· To establish a continuity of provision and expectation through consultation with feeder primary schools, the LA, and other partners.
· There will be communication and collaboration between all stakeholders, including agencies.  Where appropriate a multi-disciplinary approach will be taken to devise additional learning provision and support dispute resolution.
· The whole school staff will be jointly responsible for implementing policy and practice. This policy will embed provision into everyday practice and systems, matched to the nature of pupils’ needs. The school will maximise present best practice and policies to meet need. 
· Pupils will be fully involved in all aspects of the ALN process. Their views and understanding of the pupil needs will be taken fully in to account.
· Parents and carers will be included fully as partners in the decision-making process in providing additional support. Their views and understanding of the pupils’ needs will be taken fully into account.

Roles and Responsibilities

Meeting the needs of learners with ALN will be a whole school approach. All staff in the school will ensure that is embedded within the normal school curriculum and provision. The primary responsibility for provision lies with the subject teacher who, using the information from the IDP, one-page profiles, and intervention planning, will deliver and assess achievement and progress according to the needs of the pupil.

The Head teacher and school leadership team

· Advise the governors on policies to meet their statutory responsibilities under the ALN ET Act
· Work to agree the school ALN ethos and policy and to implement the agreed vision and policy. 
· Ensure that the ALNCo has enough time and resources to carry out their duties.

ALNCo

· Ensure the daily implementation and review of the school Additional Learning Needs Policy.
· Ensure clear implementation of the Additional Learning Needs Code and statutory responsibilities are in place across the school.
· Ensure a clear process and system of identification, assessment, and review of pupils where there is a query around an ALN.
· Ensure clear systems around the development, review and the quality assurance process around identification, assessment, planning and reviewing the one-page profiles, (OPP), Target Sheets and IDPs.
· Monitor and evaluate the person-centred approach used across the school.
· Monitor and review the School Provision Map, ensuring, alongside the SLT, appropriate and wide universal provision, universal plus provision and impactful targeted intervention.
· Liaise with and advise colleagues through the appropriate channels on additional learning needs matters.
· Oversee the co-ordination of the additional learning provision (specialised support) for pupils with additional learning needs throughout the school.
· Ensure a clear process of appeal and dispute resolution in relation to ALN.
· Contribute to the in-service training of all colleagues in developing practice at the school with all matters concerning additional learning needs.
· Work alongside the cluster of primary schools and the local authority.
· Continue development of the local authority agreed Specialist Resource Base Programmes, including liaison with the local authority and development of an appropriate staffing structure.

Class Teacher
· Provide high quality teaching and learning as part of the universal provision of the school.
· Implement any reasonable adjustments through universal provision.
· Implement the school’s ALN Policy.
· Ensure that the resources, targets, and curriculum are appropriate to the needs of the pupil as set out in the pupil’s One Page Profile, Target Sheets, and IDPs / Statements of SEN.
· Ensure that achievement and progress are also appropriate to the needs of the pupil.
· Support the school processes around early identification, targeted intervention, and a graduated response to meet individual need.
· Work with Teaching Assistants (where relevant) in the planning and delivery of lessons in supporting learners and the assessment of learner progress when appropriate, gaining advice from the Additional Learning Needs Coordinator (ALNCo) where required.
· Differentiate learning and materials and set achievable goals to ensure that pupils experience success.
· Attend reviews and discussions on pupil progress, as required.
· Record and report any concerns on pupil progress to the Subject Leader and the Form Tutor (passing onto the ALNCo / Deputy ALNCo / Lead for the SNRB and Director of Learning where appropriate).
· Contribute to planning and monitoring documents for individual pupils (One Page profile, Individual target trackers, IDPs) making use of this to identify requirements for targeted intervention.
·  Communicate with parents, raising concerns and celebrating progress.
· Support the effective handover of information to ensure successful transitions between year groups, phases, and settings.

Subject Co-ordinator/Leader
· Ensure high quality teaching and learning as part of the universal provision of the school across the department / faculty.
· Ensure reasonable adjustments as part of universal plus provision are in place across the Subject Area.
· Implement the ALN Policy.
· Ensure that the resources, targets, and curriculum are appropriate to the needs of pupils with additional learning needs.
· Work with Teaching Assistants and involve them in the practice and pedagogy of the department / faculty / subject area.
· Review the attainment of pupils and alert the Form Tutor and Director of Learning of any concerns about a pupil’s progress.
· Liaise with members of the additional learning needs team about Additional Learning Needs matters (ALNCo / Lead for the Resource Base).  
· Co-ordinate targeted intervention for pupils with additional learning needs in their department / faculty in liaison with the Inclusion Team.
· Contribute to the training of staff in their department on developing practice in relation to Additional Learning Needs, liaising with the Inclusion Team as required.
AOLEs/ Phase Leads/Pastoral Support Team
· Identify, assess, and monitor the progress of all pupils.
· Liaise with teaching staff on pupil provision and progress.
· Oversee records of all pupils in their Year Group and liaise with the ALNCo/Inclusion Team to update One Page Profiles and Target Sheets when reviewed within the normal assessment cycle.
· Contribute to the annual reviews of IDPs / Statements of SEN.
· Attend reviews and discussions on pupil progress with parents and outside agencies, as appropriate.
· Work alongside the class teacher in ensuring that the day to day provision of pupils’ learning needs are met.
Teaching Assistants
· Ensure the daily implementation of the school Additional Learning Needs Policy.
· Liaise with and advise teaching staff on additional learning needs matters.
· Have a full knowledge of the pupils’ needs, provision and targets set out in the One Page Profiles and Target Sheets (where relevant, the IDP Outcomes) and implementing the agreed provision.
· Work with the class teacher to keep records on pupils with IDPs and their progress.
· Attend reviews and discussions on pupils’ progress as appropriate.
· Support the work of the pupil in the lesson by adapting work and providing support and confidence to the pupil.
· Provide administration support for ALN as required
· Ensure the daily implementation of the school Additional Learning Needs Policy.
· Liaise with teaching staff to gather appropriate information and updates on pupils with additional learning needs at review points during the year.
· Ensure the organisational and administrative support supports the effective delivery of additional learning needs (including documentation for annual reviews in accordance with statutory timescales).






Lead for the Resource Base 

Work to ensure the daily oversight and implementation of the school Additional Learning Needs Policy.

· Liaise with and advise teaching staff and teaching Assistants on additional learning needs and additional learning provision matters.
· Support early identification of need and oversee provision within universal, universal plus, targeted support and specialist support required to meet needs. 
· Work with class teachers to oversee the provision for pupils with additional learning needs at a universal and targeted support level throughout the school.
· Work in collaboration with the Inclusion Team to develop, monitor and track the Provision Map for pupils with additional learning needs.
· Oversee the records of all pupils with additional learning needs, including the completion of appropriate referral forms.
· Contribute to the in-service training of staff.
· Liaise with parents / carers.
· Support staff and provide oversight to the timely and effective completion of referrals to external agencies.
· Work alongside external agencies and to ensure reports provided are incorporated into OPPs and IDPs / Statements of SEN, with effective implementation of strategies, appropriates and provision agreed.
· Ensure IDP / Statement of SEN reviews are completed within statutory timescales.
· Provide oversight of information sharing at transition points within the setting and supporting the transfer of information between settings and agencies. 
· Be involved in transition planning between schools and college

Governing Body
The Governing Body have responsibility for Additional Learning Needs and through the named Additional Learning Needs Governor who will report back to the full governing body. Governors have legal duties under the ALN ET ACT 2018; Equality Act 2010, and the ALN Code in relation to pupils with additional leaning needs and disabilities, including:

· To be clear about the arrangements for the admission of pupils with disabilities, the steps taken to prevent them being treated less favourably than others, the facilities provided to assist access, and their accessibility plans should be addressed through the school Strategic Equality Plan.
· Use their best endeavours and provide reasonable adjustments to make sure that a child with ALN or a disability gets the support they need – this means doing everything they can to remove barriers to learning. 
· Through reviewing IDPs, they should consider what reasonable adjustments have been made to ensure fair and equal access to the curriculum. This may include staffing, timetable changes, adjustments to the physical environment, whilst also acknowledging that what matters most – and has the biggest impact – high quality teaching. 
· Work in partnership with the head teacher and school leaders to ensure the curriculum offered meets the needs of all learners and that there is a teaching and learning policy that is understood by all staff. It should reflect equalities legislation, accessibility requirements, and ALN Transformation. 
· [bookmark: _Hlk84948542]Ensure information is provided to parents when ALP for a pupil is made and that the provision made, is accurately recorded, and kept up to date. 
· Ensure that arrangements are in place in schools to support pupils at school with medical conditions, including Individual Health Care plans.
· Have a clear approach to identifying and responding to pupils with ALN and determine their approach to using their resources to support the progress of pupils with ALN. Scrutinise ALN register and provision map.
· Ensure that a member of staff is designated as the ALNCo and that the ALNCOs key responsibilities are outlined and monitor how effectively they are carried out
· Ensure that the school’s budgetary priorities reflect the needs of children with ALN, and they should assist staff in evaluating the strengths and weaknesses of ALN resourcing decisions within the school. 
· Ensure pupil’s voice is heard, particularly in regards to IDPs.
· Ensure that children and young people with ALN and/or disabilities engage in the activities of the school alongside all pupils 
· Ensure information is provided to parents when ALP for a pupil is made and that the provision made, is accurately recorded, and kept up to date. Meet with parents to hear their views and look at the annual questionnaires. 
· Meet with the Inclusion Team regularly to ask searching questions about SEND provision and impact.
· Consider how changes to policies and practices across the school might impact on ALN pupils. 

Support Agencies 
Various external support agencies, including speech therapists, physiotherapists, occupational therapists, educational psychologists, sensory impairment specialists, literacy and numeracy basic skills staff and medical staff will support and guide staff in providing appropriately for pupils in their assessment, lesson planning, methods, strategies and delivery styles.

They may, if necessary, to the success of the pupil, withdraw pupils for one to one or small group sessions where this can be shown to improve access to and achievement in the full curriculum entitlement.  

All agencies supporting an individual are invited to attend and contribute to the person-centred review meeting held each year.

Implementation of the ALN Act

During the phased implementation of the ALN Act school will ensure that both the ALN and the SEN systems run effectively 

From September 2021, ALN legislation will be used to support all pupils newly identified as having an additional learning need which calls for additional learning provision

From January 2022, those pupils in Year 1, 3, 5, 7 and 10 will be transferring to the new system

 All other pupils with an already identified need will remain on the current SEN system in-line with Welsh Government guidance.

Both the ALN system and the Curriculum Framework are designed to deliver an inclusive and equitable education system in Wales. The Curriculum for Wales seeks to allow for a broadening of learning, ensuring that all learners with additional learning needs are supported to overcome barriers to learning and achieve their full potential.

Identification and monitoring of a pupil with Additional Learning Needs is carried out through the assessment and wellbeing processes at … School.

Teachers are involved in the on-going assessment of pupil needs and progress to determine need; monitoring and tracking systems support the identification of any progress concerns and the requirement for further assessment.  

Pupils are assessed according to concerns regarding learning, physical / medical / sensory conditions, social, emotional, and behavioural problems and communication and interaction. 
The following are used in determining a Learner’s level of need: 
· standardised assessment data
· teacher assessment data
· diagnostic testing assessments by class teacher, ALNCo and outside agencies
· behaviour logs
· transition information from previous setting / school
· information provided from external professionals
· reference to previous concerns or discussions with parents

The assessment and wellbeing systems collate data on pupils that provide teachers, parents and most importantly the learner with clear information to inform their learning. This data is used in the tracking and monitoring of learner progress and to determine their learning requirements.

Levels of Support/Provision Mapping

Meeting the needs of learners with ALN is part of a whole school approach to school improvement. The way in which a maintained mainstream school meets the needs of all children or young people has a direct bearing on the nature of the ALP required by learners with ALN, and the point at which ALP is required. 

The key to meeting the needs of all children and young people lies in the staff’s knowledge of each child and young person’s skills and abilities. The staff’s capacity to then match this knowledge with identifying ways of providing appropriate access to the curriculum for every child and young person is also critical. (Person centred planning)

Pontnewydd Primary School’s provision map will be reviewed and updated annually to ensure that the current cohort of pupils have their needs met and have access to the appropriate level of support. (see Appendix School Provision Map 21/22)

Consequently, improvements in the teaching and learning of children and young people with ALN cannot be isolated from improvements in the teaching and learning for children and young people across a school as a whole. Improvement in one should be mutually supportive of improvement in the other.

· There will be no barriers to every pupil achieving
· The majority of pupils will be able to study the full curriculum using only the aids which they use as part of their daily life
· A minority of pupils will be provided with access to specialist equipment and different approaches to learning

The school assessment and pastoral system allows for the collection of data early in each Key Stage and Year. Pupils requiring support can then be identified and intervention strategies developed. Data is collected from Assessment, Recording and Reporting systems, Attendance data, Behaviour Systems, and the Pastoral System.

The level of support:

Universal Provision
Reasonable adjustments can be required to overcome barriers to learning, these can be associated with seating position, timings, resources etc.  For individuals who require reasonable adjustments within the classroom, a One Page Profile may be developed to share this information with all stakeholders.  
All teaching and learning throughout the school is inclusive to meet the needs of nearly all pupils, including high quality differentiation.  


Specific Additional Learning Provision
The needs of a pupil are severe and complex, and a multi-disciplinary approach is required to maximise progress and develop and review additional learning provision.  This is where provision needs to be resourced and individual to the pupil’s needs.  
Individual Development Plans (or existing Statements) are statutory documents created to demonstrate needs and provision to meet these needs.  Individual Development Plans can be maintained by the school or the Local Authority, based on need.   
Where a pupil is newly identified as having an additional learning need calling for additional learning provision, an Individual Development Plan is established with the agencies, parents, the pupil, and school staff.  
For pupils with Statements, a Statement will remain in place, maintained by the Local Authority until Welsh Government provide specific information on the transformation of Statements to IDPs in the coming years of implementation but by September 2024
In all cases of a Statement of SEN or an IDP, a review meeting will be held at least annually, and all stakeholders invited to contribute.  

Pupil Monitoring

For all pupils with identified as requiring universal and/or targeted intervention but do not have an ALN that requires ALP, One Page Profiles are created with pupils and families to gauge and record their views on approaches to support in making progress and achieving success.  One Page Profiles are working documents accessible to all staff, which will be formally reviewed at least once each year, through person centred approaches.

Individual Development Plans / Statements of SEN are stored securely on the School Information Management System for all staff to assess as required (support and teaching staff); staff are prompted to access the relevant information by the ALNCo / Deputy ALNCo / Lead for the SNRB (where applicable). Individual Development Plans are reviewed through person centred practice annually or where there is a significant change in need.  

Pupil, parental and other stakeholder engagement at each stage of the process is fundamental in the construction, review, and development of additional learning provision.

 The school welcomes and listens to parental concerns and acts with agreed actions to determine individual need and provision required to meet the needs identified through its systems and structures.  

Parents can discuss any specific ALN concerns with the Inclusion Team/ALNCo


Monitoring and Evaluation

The success of the school’s Additional Learning Needs Policy and Additional Learning Provision is evaluated through:
· analysis of pupil tracking data and test results
· value added data
· monitoring of procedures and practice by the Senior Leadership Team 
· reviewing target sheets and IDP outcomes
· school self-evaluation, using a variety of approaches, including a self-evaluation of ALN and an action plan that relates to the School Development Plan (SDP)
· Effectiveness of the school provision map
· the Additional Learning Needs moderation process
· Year Group Learning Reviews
· School Development Plan/Inclusion Area Action Plan
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This policy will be reviewed regularly






























Appendices

Appendix i- Pupil Profile


Appendix ii – One Page Profile


Appendix iii – Support Structures










	This is me
	What people like and admire about me … 

	Photo
	

	What is important to me …

	

	How to support me well … 

	




	






Name:		COP Stage: 			Review Date: 
DOB:		Area of Need:		Actions Set with: 

	Action
	What will we do?
	Who will do this?
	When? 
How Often?
	Extra Information
	How will we know if I have been successful?
	How did I do?

	1
	
	
	
	
	
	

	2
	
	
	
	
	
	

	3
	
	
	
	
	
	



	Student

	Parent
	Key Staff
	ALNCo




Name:                  Level/Stage:                            Date:  

	Area of Need
	Universal Provision

	Targeted Provision
	Specific Provision
	Gifted and Talented

	Cognition and Learning
	· Differentiated curriculum planning, activities, delivery and outcome.
· Small step instructions
· Increased visual aids/modelling etc. Number lines/number squares. Times tables boards/sticks.  Class room displays, labelled resources.
· Visual timetables.
· High frequency word mats
· Use of writing frames.
· Illustrated dictionaries.
· Access to a word processor.
· In class support from an additional adult.
· Individual reading with a LSA.
	· EAL/Gems support
· Catch-up Numeracy Groups
· Catch-up Literacy Groups
· COMIT
· Teaching Talking-small group intervention
· Accelerated reader intervention.
· RWI small group intervention

	· 1:1/1:2/group LSA support
· Use of P Levels
· Individual workspace
· Personalised and bespoke planning.
	· Further differentiated tasks.
· Planning for higher level objectives.
· Peer reading.
· Leadership roles
· Independent tasks/investigations.
· Targeted clubs.
· External writing competitions e.g. Young Writers
· School enterprise initiative.
· University Cluster projects.
· Stem Project-Green Goblin Project.

	Speech, Language and Communication
	· Differentiated curriculum planning, activities, delivery and outcome, eg simplified language.
· Increased visual aids/modelling etc.
· Visual timetables.
· Use of symbols.
· Structured school and class routines.
· Teaching Talking 
· COMIT
· Classroom based RWI.
	· Individual timetable
· Increased visual aids
· Increased scaffolding and modelling
· Now and Next board
· COMIT small group 
· RWI small group intervention
· Teacher talking small group intervention
· PECS
· Speech and language support programme
· Social Stories
	· Support from speech and language support programme.
· Makaton
· Visual schedule/use of visuals in school and home.
· ICT – e.g Writing with Symbols
· Bespoke curriculum 
· Personalised, bespoke timetable 
· COMIT 1:1 intervention
· Teaching Talking 1:1 intervention 
· Enhanced transition 

	· Opportunities to lead learning e.g. MAT French project.
· Opportunities to support younger pupils and peers. E.g. coaching, Reading Buddies.
· Leadership roles; leading Project Connect –Connecting with Cwmbran House residential home.
· Productions in school/outside of school links.


	Emotional, Behavioural and Social
	· Whole school behaviour policy
· Whole school/class rules
· Class reward and sanction systems
· Circle time
· Healthy schools agenda
· Health and well-being AOL
· SEAL & Mind-up © curriculum activities and resources
· Access to school mentor
· Whole class calming area 
· Timetables / class routine 
· Sand timers 
· Mindfulness 
· Clear boundaries 
· One-page profile 
· Regular check ins 


	· Small group circle time
· Nurture group (see nurture provision map)
· School mentor
· Peer mentoring
· Reward charts 
· Group reward system
· Individual reward system
· Support for unstructured activities
· Individual calming box 
· Safe space 
· Thrive intervention – 1:1 
· COMIT intervention 
· Now and Next boards 
· Individual timetable 
· Lego Therapy 
· Hive support 

	· Lego Therapy
· Access to support from Outreach team for social, interaction and communication difficulties.
· Access to support from SPACE.
· EP support.
· Counselling
· TIS support an intervention 
· Thrive support an intervention 
· Timetables support and regular access to the Hive
· Enhanced transition 
· Play Therapy 1:1 intervention
· Play Therapy Family

	· Opportunities to support younger pupils and peers, e.g. Mindfulness, peer mentoring, Behaviour Marshalls. Nurture groups leads.  Homework leads. 


	Physical and Medical Needs
	· Risk assessment 
· Flexible teaching arrangements.
· Staff aware of impairment.
· Medical support.
· Brain gym exercises.
· Consider organisation of the classroom 
· Table should be correct height 
· Position of children in the classroom 
· Allow additional time to complete tasks 
· Broken down activities into manageable chunks 
· Modified worksheets.
· Allow plenty of space to work 
· Equipment should be clearly labelled 
· Verbal and written instructions 
· Writing slopes 
· Pen and pencil grips 
· Adapted Cutlery / scissors 
· Oral presentations/recordings as an alternative to writing 
· Use of Ipads and Laptops 
· Coloured overlays 
· Range of resources 
· Cue cards

	· Motor skills strategies,
· Access to equipment, eg motor skill manipulators, pencil grips.
· Equipment / resources / programmes as recommended by Occupational Therapy or Physiotherapy service 
· Fine Motor Development 
· Gross Motor Development 
· Sensory Circuits 
· Modifications to the classroom /school environment 
· Mobility breaks 

	· Daily support following outside agency advice 
· Specific Physiotherapy programme/resources.
· Specific occupational therapist programme.
· Support from SENCOM team

	· Leading sports activities.
· Bron Afon Creative project.
· Access to extra -curricular sport; e.g. Sports Ambassadors.


	ASD
	· Clear rules 
· Clear boundaries
· Positive reinforcement 
· Brain breaks / movement breaks 
· Visual timetable 
· Structure and class routine 
· Range of differentiated teaching styles 
· Clear learning objectives 
· Access to IT to support learning 
· Use of timers / sand timers / stopwatches
· Now and Next 
· Labelled, organised resources 
· Structured tasks 
· Writing frames 
· Word mats 
· Practical activities 
· Use of music 
· Creative opportunities 
· Calm zone 
· Visuals 
· Choices given 

	· Reinforcement of routine 
· Personalised reward system 
· Communication groups 
· Social stories 
· Bespoke learning opportunities 
· Individual timetable 

	· Specialist teacher advice and support 
· ASD learning provision 
· Bespoke curriculum 
· Use of P Levels to show progression 
· Individual / visual timetable 
· Signs and symbols 
· Sensory experiences 

	· Stem projects,
· Electric car,
· Digital leaders,
· Collaborative learning across year groups-ie; value added app project

	
Sensory Impairments
HI
	· Careful seating organisation 
· Gain learners’ attention before speaking 
· Keep background noise to a minimum 
· Check oral information / instructions are understood 
· Keep hands away from your mouth when speaking
· Use a speaker / microphone 
· Allow thinking and talking time 
· Divide listening time into short chunks 
· Sign language – sign of the week 
· Visual symbols 

	· Support from HI service 
· COMIT service support 
· COMIT small group provision 
· Speech and language programmes 
· ELKLAN group support 
· Equipment and resources recommended by SENCOM 
· Specialist ICT equipment 
· Modification and adaptation of curriculum materials 

	· 1:1 signing support 
· Specialist equipment from SENCOM 
· Intervention from HI service 
· Enhanced transition plan 

	

	Sensory Impairments
VI
	· Careful seating organisation 
· Paper colours 
· Smartboard colours 
· Consider the lighting 
· Avoid shiny surfaces which may reflect too much light 
· Verbal explanations
· Read aloud as you write on the board 
· Address the learner by name before talking to them 
· Avoid sharing books / screens etc – try to have individual resources 
· Ensure appropriate print size

	· Short spells of visual activity 
· Take advice from specialist teams (SENCOM)
· Plan for as many first hand ‘real’ multi-sensory experiences as possible 
· Use of specialist equipment 
· Enlarges copies of text 
· Audio Books 

	· 1:1 visual support
· Access to additional targeted teaching in small groups or individually 
· Clear and precise instruction 
· Additonal time to process   

	

	Sensory Impairments
	· Mindfulness 
· Neutral environment 
· Calming down box 
· Fiddle toys 
· Class teddy 
· Thrive group sessions 

	· Headphones / Ear defenders 
· Transitional Object 
· Chew necklace and or bracelet 
· Implement Occupational Therapy advice

	· Weighted blanket 
· Weighted cushion 
· Range of chew toys 
· Modified days 

	

	Other
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